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Abstract

The introduction substantiates the relevance of the study of the determination of the
success of modeling the professional and personal development of a feacher in the
professional development system. The results of the analysis of psychological factors
that ensure productive personal growth and professional development of a teacher
are presented. The vectors of the teacher's activity aimed at positive transforma-
fion, self-development, and overcoming risks are described. the intfroduction gives a
meaningful characteristic of the functions of teachers ' ideas about the ways of self-
development, the ability to preadapt as a factor of increasing professional success
in conditions of uncertainty. The novelty of the research is to identify and describe
the psychological features of modeling the professional and personal development
of a teacher in the system of professional development in the conditions of modern
risks. The article presents a comparative analysis of various models of professional and
personal development of a teacher and their effectiveness in practice. Methods of
data collection: questionnaires and testing. The Results section shows the role of self-
assessment of competence and individual risks in modeling professional growth and
achieving success in designing a constfructive individual trajectory of advancement
in the profession. This module contains an analysis of achievement motivation and
subjective control, teachers ' ideas about the factors of productive development in
the conditions of modern risks. In the Discussion section, the interpretation of the results
of an empirical study of the psychological aspects of modeling the professional and
personal development of a feacher in the system of advanced training in the condi-
tions of modern transformations is presented. The data of an empirical study show the
importance of teachers ' ideas about the factors of successful professional growth and
the construction of an individual development tfrajectory. For the first time, the role of
reflection of individual professional risks in determining the productive fransformative
activity of teachers in the process of continuous professional development is shown. In
Conclusion, the connection between the degree of reflection of their resources and
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risks and the success of professional and personal growth of teachers is emphasized.
It is concluded that nowadays the level of understanding of professional and personal
difficulties confributes to the formation of an adequate, constructive model of teacher
development. The model of the program of psychological support of professional and
personal development in the system of advanced training is given.
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AHHOTAUMSA

Bo BBeAeHUMU AQHO OOOCHOBAHME AKTYAAbBHOCTU MCCAEAOBAHUA AETEPMUHALLUM
YCNELIHOCTU MOAEAMPOBAHUS MPOAPECCHUOHAABHO-AMYHOCTHOTO PA3BUTMSA MEAQrora
B CUCTEME MOBbILLEHMS KBAAUMADMKALMK. [TDEACTABAEHBI PE3YALTATHI TEOPETUYECKOTO
QAHOAM3A MCUXOAOTUYECKMX DAKTOPOB, 0BECMEYMBAIOLLIMX MPOAYKTUBHBIN AMYHOCTHBIN
POCT M NPOGECCUOHAABHOE PA3BUTME NMEAQIOra B MPOLLECCE HEMPEPBIBHOMO MOBbILLEHMS
KBO/\I/ICbI/IKCILLl/IVI. OnMcaHbl OCHOBHbIE BEKTOPbI AKTMBHOCTK Neaarora, HOI'IpCIBAeHHOl;I
HQ NO3UTUBHOE NPEOBPA30BAHNE, CAOMOPU3BUTME M MPEOAOAEHNE PUCKOB. AQHO CO-
AEPXATEABHAS XAPAKTEPUCTUKA AOYHKLLMM MPEACTABAEHMI MEAQrOroB O CNocobax
CAMOPA3BUTHSA, DOPMMUPOBAHMS CMOCOBHOCTU K MPETAQNTALMM KK OAKTOPA NMoBe-
LLEHWMS NPOdPECCUOHAABHOM YCMELLHOCTU B YCAOBUAX HEOMPEAEAEHHOCTU. HOBM3HA
MCCAEAOBAHMS 30KAIOHOETCS B BBISBAEHMM M OMUCAHUM MCUXOAOTUHECKMX OCODEHHOCTEN
MOAEAMPOBAHUS MPOJDECCUOHAABHO-AMYHOCTHOTO PA3BMTMS MEACTOra B CUCTEME MOBbI-
LLIEHMS KBAAMADMKALIMM B YCAOBMSX COBPEMEHHbIX PUCKOB. B COASPXAHMM CTATbM BKAIOYEH
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COMOCTABUTEABHBIN AHAAM3 PA3AMYHBIX MOAEAEN MPOGDECCUOHAABHO-AMYHOCTHOIO PA3-
BUTUS MEAQrora 1 ux 3o EKTMBHOCTM HA NPAKTUKE. B pasaese Pe3yAbTaTbl MOKA3AHA
POAb COMOOLLEHKN KOMMETEHTHOCTU M MHAMBUAYAAbHBIX PUCKOB B MOAEAMPOBAHMM
NPOdOECCUOHAABHOIO POCTA U AOCTMXKEHUS YCMEXA B MPOEKTUPOBAHUM KOHCTPYKTMB-
HOM MHAMBUAYQABHOM TPAEKTOPUM NPOABUXKEHMS B MEAQTOTMYECKOM AEATEABHOCTU.
B AGHHOM MOAYAE COAEPXMUTCH AHAAM3 MOTUBALLUKM AOCTUXKEHWNS U CYOBEKTMBHOIO
KOHTPOAS, MPEACTABAEHMI MEACQTOrOB O AOAKTOPAX MPOAYKTUBHOTO PA3BUTUS B YCAOBMIX
COBPEMEHHbIX PUCKOB. B OBCYXAEHUU PE3YAbTATOB MPEACTABAEHO ONMUCAHME U UH-
TepnpetTauma Pe3yAbTaToB SMMUPUYECKOTO MCCAEAOBAHMA MCUXOAOTNHECKUX ACMEKTOB
MOAEANPOBAHMI MPOXDECCUOHAABHO-AMYHOCTHOTO PA3BUTUS MEACTOra B CUCTEME
MOBbILLIEHWUS KBAAMAOUKALLMM B YCAOBUAX COBPEMEHHbIX TOAHCAPOPMALLMM. ACHHbIE
SMIMUPUYECKOTO MCCAEAOBAHMS MOKA3bIBAKOT 3HAYEHUE MPEACTABAEHUM NEAQTOTOB
0 AKTOPAX YCNELLHOrO NPOdECCUOHAABHOTO POCTA U MOCTPOEHMM MHAMBUAYAABHOM
TPAEKTOPUM PA3BMTUA. Bnepsbie MOKA3AHA POAb PEDAEKCHUN MHAMBUAYAABHbBIX MPO-
dPECCHMOHAABHBIX PUCKOB B OMPEAEAEHNN MPOAYKTMBHOM NPe0Bbpa3yIoLLLEN OKTUBHOCTH
NeAQroroB B NPOLLECCE HENPEPLIBHOrO MOBbILLEHMA KBAAMAOUKALMMK. B 3aKAIOMEeHUHU
MOAYEPKMBAETCH HOAMYME CBA3U CTENEHU PEDAEKCUN CBOUX PECYPCOB M PUCKOB
M YCNELLUHOCTU NPOdOECCUOHAABHO-AMYHOCTHOIO POCTA NEAQroros. AeAaeTcs BbIBOA
O TOM, HTO YPOBEHb OCMbICAEHUS MPOGOECCHUOHAABHO-AUYHOCTHBIX 3ATPYAHEHUM B CO-
BPEMEHHOM CUTYALMM CMOCOBCTBYET DOPMUPOBAHMIO AAEKBATHOM, KOHCTRYKTUBHOM
MOAEAM PA3BUTMI MEAQTOra. NPUBEAEHO MOAEAL MPOTPAMMbI MCUXOAOTMHECKOTO 0be-
CrneYyeHus MOBbILLEHWS YPOBHS MPOdECCUOHAABHO-AMYHOCTHOTO PA3BUTUS B CUCTEME
MOBbILLIEHNA KBO/\I/ICbl/IKOLLVIM.

KAtoueBble caoBa
CyObeKT, NeAQror, PUCKM, YCNELLHOCTb, MPEACTABAEHMS, CYObEKTUBHbIE AETEPMMUHAHTSI,
MCUXOAOTMHECKAN KOMMETEHTHOCTb, MPOGOECCUOHAABHO-AMYHOCTHbIN POCT

Aast muTUpOoBaHM

Cramkosa T. B. ITcuxoaornyeckie acrieKTsl MOAeAUPOBaHNUS ITPOdecCrOHaAbHO-
AVYHOCTHOTO Pa3BUTIS IIe4arora B CUCTEMe IOBBIIIeHNsT KBaaudukanyu // ViHHo-
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Introduction

Modern changes in the concept of building the educational space of Russian
society have actualized the problem of modernization and reform of the teacher's
professional development system, the development of his ability to preadapt, acquire
future competencies. The professional-pedagogical activity requires constant self-
improvement, the development of the ability to holistically perceive situations of
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interaction with students, create a facilitating environment, effectively use developing
technologies, reflect, and design (Asmolov, Shechter & Chernorizov, 2017; Degterev &
Larionova, 2017; Li & Yu, 2019; Huang & Gui, 2014).

In the context of a large-scale reform of the education system, modeling the
professional development of the future teacher's personality becomes significant and
necessary not only in connection with the tasks of improving professional competence
but also with the creation of psychological conditions for the development, self-
actualization, and self-realization of the teacher's personality (Batarshev, 2014;
Hovhannisyan, Hakobyan & Erovenko, 2016).

A complex of problems related to the spread of the COVID-19 coronavirus infection
has been added to the constantly changing conditions in the modern education system.
This required a mobile reorientation, a manifestation of psychological readiness to
implement professional tasks of a new format.

The introduction of distance learning in a short time imposes special requirements
on cognitive and information competence, the ability to show creativity, and
innovative thinking in the development of digital educational technologies (Unger &
Meiran, 2020; Risan, 2020; Shcherbakova, Misirov, Guseva, Alexandrova & Shostak,
2020).

The professional development system is an important cluster of continuing
professional education of a teacher, providing the growth of competence and
professionalism, the discovery of new professional meanings, and the ability to
preadapt. The study of psychological conditions for modeling the professional
development of a teacher's personality in the modern system of professional
development allows us to build effective models of professional and personal
growth, including not only the growth of professional competence but also the
improvement of social intelligence (Abakumova & Kagermazova, 2008; Asmolov,
2015; Aldrup, Carstensen, Koller & Klusmann, 2020; Klusmann, Aldrup, Schmidt &
Liidtke, 2020).

Currently, the topic of continuous professional and personal growth of a teacher
is one of the central ones in the national project "Education”, which focuses on the
formation of the personality of the modern teacher. The federal project contains a
target setting for involving teachers in various forms of support and mentoring with
a focus on continuous development. The mentoring program is a universal model for
building a scheme of facilitating relations within an educational organization, promotes
intensive personal development, transfer of experience, formation of necessary
pedagogical skills, communication style, and values. Mentoring technology is based
on the principles of trust, dialogue, constructive partnership, mutual enrichment,
and the transmission of subjective experience.

Today, the system of advanced training is faced with the task of creating conditions
for the development of an adaptive, practice-oriented, and flexible technology of

58



Innovative Science: psychology. pedagogy. defectology 2021 VOL.4 # 3
PEDAGOGICAL PSYCHOLOGY

personalized scientific and methodological support for the development of a teacher.
The main emphasis is placed on updating the motivation of competence, increasing
the motivation for success, and creating conditions for gaining experience of real
success in the professional community (Mitina, 2014; Nikonenko, 2018).
In the context of the modern system of professional development, several facilitative
effects occur:
— accumulation, translation, and generation of constructive experience in professional
communities of different levels;
- increasing the subject's involvement in project activities and increasing innovation
activity;
— improving the level of autopsychological and professional competence;
— the development of a worldview, the expansion of consciousness, professional
meanings, pedagogical centers, value orientations, and the necessary competencies
of the future.

Methods

Questionnaire "Professional development of a teacher" (E. V. Yezhak), questionnaire
"Self-assessment of psychological competence” (T. N. Shcherbakova), Motives for
choosing a teacher's activity (E. P. Ilyin), Achievement motivation test (M. Sh. Magomed-
Eminov). Based on IPK and PPRO, 625 teachers are annually retrained on the problem
of modeling professional and personal growth. This group made up a sample of
respondents.

Results

During the survey of students of the TBU RO RIPK and PPRO based courses, it
was found that teachers are aware of the need for professional development, reflect
on their personal and professional qualities that need development, and also identify
a range of issues that need to be addressed in the process of postgraduate professional
education. At the same time, diagnostics of motivation for professional development
showed that teachers have external motives for professional development—-31 %
and informational (to get new, useful information for practice) - 33 %, the motive of
professional and personal growth is expressed in 36 % (Fig. 1). The results obtained
reflect the general trend and indicate the need to increase the installation and
motivational module of the teacher's professional development model in the PC
system.

In the list of motives determining the achievement of a higher level of profes-
sionalism, respondents designate such as: "the demand for time" (37.5 %), "the desire for
self-realization" (31.3 %); "the desire to be successful” (40.2 %); "the need to implement
new technologies" (44.3 %); "to be authoritative" (27.4 %); "the desire to get more
opportunities" (22.5 %); "the desire to develop" (24.3 %) (Fig. 2).
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B External motives
Olnformational motives
Motives for professional and personal growth

Fig. 1. Results of diagnostics of motives of professional development
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Fig. 2. Motives for determining the achievement of a higher level of professionalism

The intensity of achievement motivation is of great importance for building a
productive individual trajectory of professional and personal growth. According
to the results of the study, only 47.3 % of teachers have a high level of motivation
to achieve success, against the background of the fact that 52.7 % demonstrate the
presence of motivation to avoid failures (Fig. 3).
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Basic

@ High level of achievement motivation

OThe presence of motivation to avoid failures

Fig. 3. The severity of achievement motivation

As can be assumed, this is due to the great tension and dynamism of the current
situation of the implementation of activities, which increases anxiety and the desire
to act cautiously.

According to the self-assessment data, the following positions are detected
in the teachers ' ideas about the content of professional deficiencies: modeling of
classes in remote form; establishing productive cooperation; developing educational
motivation; ways of developing critical thinking; ways of self-control and self-regulation
of professional behavior; high level of anxiety, insufficient knowledge of digital
technologies.

Assessing their own psychological competence, teachers state different levels
of its formation: 51 % —indicate the presence of an average, 23 % —high, and 26 % -
consider it low. Thus, it is possible to identify certain target groups for improving
psychological competence (Fig. 4).

B High level of self-esteem O Average level of self-esteem

Low level of self-esteem

Fig. 4. Teachers ' self-assessment of psychological competence
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Also, the diagnostic results allowed us to conclude that there are several difficulties
for teachers in implementing competent professional behavior in real practice.

Discussion

Teachers focused on achieving a higher level of professionalism and personal
development are more inclined to find a way to constructively overcome their own
deficits, show a desire to learn new things, an adequate choice of means for solving
professional problems, they are interested in innovative technologies, the possibility
of promotion in the professional space.

It can be noted that the study participants are focused on further cooperation and
are ready to take part in competitive and methodological events held in the educational
space of the region.

As questions on which I would like to continue my training in the future,
the teachers who attended the courses were identified:

— techniques for motivating educational activities of students of different age groups.

- criteria for evaluating the educational environment, which allows you to maximally
facilitate the disclosure of the internal potential of each student, orients him to
productive cognitive and social activities.

The personalized system of professional development is considered today as
the most appropriate form of expanding the scope of professional opportunities of
teachers, due to the reflection of deficits and the determination of growth points with
the subsequent self-realization of the teacher's personality, which corresponds to the
designated trends of modern education.

The system of professional development is aimed not only at improving
the performance of professional functions by a teacher, but also at developing
his creative interests and meeting professional needs. The teacher of the future
is focused on continuous development and successful social and professional
activity (Shcherbakova et al, 2020).

Personalized models of professional and personal development of a teacher
contribute to finding the top of himself, the formation of new meanings of the teaching
profession, the optimal use of resources, and self-realization.

Psychological research proves the importance of professional self-education and
self-education of teachers in the development of a constructive individual system of
self-regulation of pedagogical activity and behavior, the development of professional
identification, personalization, improvement of personal self-awareness, and effective
use of individual resources.

In the context of increasing innovations, the development of various models of
professional development of the teacher's personality solves the problem of designing
a subjective trajectory of advancement along the professional path. The analysis of
research in this direction shows that the common feature of most models available
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in modern science is the use of a modeling algorithm based on the psychological
diagnosis of deficits and resources, identifying growth points, and using the capabilities
of facilitation technologies.

The reflection of the risks and resources of pedagogical work as an integral
and developing psychological reality opens up a new perspective for modeling the
professional development of a teacher in the conditions of modern risks. In modeling
the professional development of a teacher, the following psychological grounds are
distinguished: the orientation of the individual, the level of competence, readiness
for transformation, the nature of motivation, the level of subjective control.

Conclusion

The dynamics of a teacher's professional life require psychological support
that ensures the harmonization of professional and personal growth. During the
implementation of the professional development model, the teacher's ability to
go beyond the continuous flow of everyday practice and reflect on his activity as
an acting subject is formed. It is important to fix the conditions for the productive
impact of a personalized professional development system on professional growth in
unstable, constantly changing conditions. The model of formation of a professionally
successful personality of a teacher of the future includes a set of modules: professional
attitudes, values, and meanings; motivation of competence and motivation of growth;
self-assessment and reflection of individual deficits and determination of growth
points; technology development; design of an individual trajectory and forecast;
support for further progress in real pedagogical practice. Thus, we can say that the
use of pedagogical modeling in the formation of a culture of continuous development
of the personality of a teacher of the future in a personalized model of professional
development is one of the current trends of the integral system of transformations
in education.
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